University of North Dakota

UND Scholarly Commons
Theses and Dissertations

Theses, Dissertations, and Senior Projects

January 2022

Restorative Justice Practices In Middle School Settings In North
Dakota
Carly Theis

Follow this and additional works at: https://commons.und.edu/theses

Recommended Citation
Theis, Carly, "Restorative Justice Practices In Middle School Settings In North Dakota" (2022). Theses and
Dissertations. 4378.
https://commons.und.edu/theses/4378

This Dissertation is brought to you for free and open access by the Theses, Dissertations, and Senior Projects at
UND Scholarly Commons. It has been accepted for inclusion in Theses and Dissertations by an authorized
administrator of UND Scholarly Commons. For more information, please contact und.commons@library.und.edu.

RESTORATIVE JUSTICE PRACTICES IN MIDDLE SCHOOL SETTINGS IN
NORTH DAKOTA

by

Carly Theis
Bachelor of Science, University of North Dakota, 2010
Master of Science, University of North Dakota, 2016

A Dissertation in Practice
Submitted to the Graduate Faculty
of the
University of North Dakota
In partial fulfillment of the requirements

for the degree of
Doctor of Education

Grand Forks, North Dakota
August
2022

Copyright 2022 Carly Theis
ii

DocuSign Envelope ID: 537A11F1-4F73-4E5F-BA9D-FD2E60BF59AB

Name:

Carly Theis

Degree: Doctor of Education
This document, submitted in partial fulfillment of the requirements for the degree from
the University of North Dakota, has been read by the Faculty Advisory Committee under whom
the work has been done and is hereby approved.
____________________________________
Dr. Jared Schlenker

____________________________________
Dr. Kathy Smart

____________________________________
Dr. Grace Keengwe

____________________________________
Dr. Isaac Karikari

____________________________________

____________________________________

This document is being submitted by the appointed advisory committee as having met all
the requirements of the School of Graduate Studies at the University of North Dakota and is
hereby approved.

____________________________________
Chris Nelson
Dean of the School of Graduate Studies
4/29/2022

____________________________________
Date

iii

PERMISSION
TITLE

Restorative Justice Practices in Middle School Settings in North Dakota

Department

Teaching Leadership & Professional Practice

Degree

Doctor of Education

In presenting this dissertation in practice in partial fulfillment of the requirements for a
graduate degree from the University of North Dakota, I agree that the library of this University
shall make it freely available for inspection. I further agree that permission for extensive copying
for scholarly purposes may be granted by the professor who supervised my dissertation in
practice work or, in his absence, by the Chairperson of the department of the dean of the School
of Graduate Studies. It is understood that any copying or publication or other use of this
dissertation in practice or part thereof for financial gain shall not be allowed without my written
permission. It is also understood that due recognition shall be given to me and to the University
of North Dakota in any scholarly use which may be made of any material in my dissertation in
practice.

Carly Theis
April 4, 2022

iv

TABLE OF CONTENTS
LIST OF FIGURES ....................................................................................................................... ix
LIST OF TABLES ...........................................................................................................................x
ACKNOWLEDGMENTS ............................................................................................................. xi
ABSTRACT.................................................................................................................................. xii
CHAPTER
I.

INTRODUCTION ...................................................................................................1
Purpose of the Study ....................................................................................1
Research Questions ......................................................................................1
Significance of Study ...................................................................................1
Summary of Chapters ..................................................................................2

II.

ARTIFACT I............................................................................................................4
Problem of Practice ......................................................................................4
Statement of Problem ...................................................................................5
Restorative Justice .......................................................................................6
Purpose of the Study ....................................................................................7
Research Questions ......................................................................................8
Why Do Restorative Practices Need Attention? ..............................8
Literature Review.......................................................................................11
Restorative Justice Movement .......................................................12
v

What are Restorative Practices?.....................................................17
Circles ............................................................................................19
Conferences....................................................................................20
Informal Practices ..........................................................................21
Implementation of Restorative Practices in Schools as a Whole
School Approach ........................................................................................22
Social-Emotional Learning ........................................................................25
Restorative Practices in Middle School Settings .......................................27
III.

ARTIFACT II ........................................................................................................31
Research Approach ....................................................................................31
Research Process ........................................................................................32
Analysis of Data .........................................................................................34
Responses to Question #1 ..............................................................34
Responses to Question #2 ..............................................................34
Responses to Question #3 ..............................................................34
Responses to Question #4 ..............................................................36
Responses to Question #5 ..............................................................37
Responses to Question #6 ..............................................................39
Responses to Question #7 ..............................................................40
Themes .......................................................................................................40
Classroom Circles ..........................................................................41
Facilitated Meetings/Restorative Conferences ..............................42
Informal Conversations ..................................................................44
vi

Common Language ........................................................................44
Additional Strategies ......................................................................46
Summary ....................................................................................................47
IV.

ARTIFACT III .......................................................................................................48
Purpose of the Study ..................................................................................48
The Restorative Practices Instructional Package .......................................48
Professional Development Slides ..............................................................51
Handout 1: Restorative Questions for Victim ............................................55
Handout 2: Restorative Questions for Offender ........................................56
Handout 3: Questions to Build the Classroom Community.......................57
Handout 4: Books to Read .........................................................................58

V.

CONCLUSION ......................................................................................................59
Summary of the Study ...............................................................................59
Discussion of Findings ...............................................................................59
Research Question #1 ....................................................................59
Research Question #2 ....................................................................60
Research Question #3 ....................................................................60
Recommendations ......................................................................................61
Recommendations for Future Research .....................................................62
Conclusion .................................................................................................62

APPENDICES ...............................................................................................................................64
A. IRB Approval ...............................................................................................................65
B. Interview Questions .....................................................................................................67
vii

C. Study Information Sheet ..............................................................................................68
D. Coding and Themes .....................................................................................................70
E. Letter of Support ..........................................................................................................72
REFERENCES ..............................................................................................................................73

viii

LIST OF FIGURES
Figure

Page

1.

Steps for Transformational Change ...................................................................................23

2.

Years of Implementing Restorative Practices ....................................................................35

3.

Capacity in Which Schools are Implementing Restorative Practices
in North Dakota..................................................................................................................36

4.

Comfort with Using Restorative Practices in Interviewees’ Roles ....................................37

5.

Restorative Practice Strategies Identified by North Dakota Schools.................................38

ix

LIST OF TABLES
Table

Page

1.

The Views of Criminal Justice and Restorative Justice .....................................................13

2.

Fundamental Questions Asked by Criminal Justice and Restorative
Justice.................................................................................................................................14

3.

Retributive and Restorative Justice in Schools ..................................................................18

x

ACKNOWLEDGMENTS
I would like to thank my advisor, Dr. Jared Schlenker, for his time, guidance, and
leadership throughout my journey in the Educational Leadership Program. I would also like to
thank my committee members for their time and feedback throughout this project. To my
husband, Ben – thank you for your continued support and encouragement on the days I needed it
the most. You believed in me and supported my dreams. To my parents, Bruce and Sue – thank
you for raising me to find the love for learning and for reading all of these pages numerous
times! You’ve always been the people I look up to and admire. Finally, to my girls, Chloe,
Audrey, Macy, and Millie – your love and laughs are what kept me going. I wouldn’t be where I
am today without all four of you girls by my side!

xi

ABSTRACT
The purpose of this study was to provide an understanding of the nature of restorative
practices within the framework of restorative justice, successful strategies utilized in middle
school settings, and the impact restorative justice can have on a school’s climate and culture.
This study focused on three North Dakota middle schools that implement restorative practices.
Interviews were conducted with three teachers and three principals. The participants identified
the successful strategies used in their schools and the impact of effective restorative practices on
their climate and culture. In addition, the research gathered was used to create professional
development workshops for teachers, administrators, and school districts.

xii

CHAPTER I
INTRODUCTION
Purpose of the Study
The purpose of this study was to provide an understanding of what restorative practices
are within the framework of restorative justice, successful strategies utilized in middle school
settings, and the impact restorative justice can have on a school’s climate and culture. In
addition, the research gathered was used to create professional development workshops for
teachers, administrators, and school districts. In this study, the terms administrator and principal
are being used interchangeably.
Research Questions
The following research questions were used to guide the researcher in completing this
study:
1. What are the successful strategies for implementing restorative practices?
2. What are teachers’ perspectives on the impact of restorative practices on a school’s
climate and culture?
3. What are administrators’ perspectives on the impact of restorative practices on a
school’s climate and culture?
Significance of Study
Mental health and behavioral concerns are on the rise in America today. Anderson et al.
(2020) report that 65-70% of youth in the juvenile system meet the criteria for at least one mental
1

health condition (p. 20). The same information was supported in Youth.gov’s (2011) article
Youth Involved in the Juvenile Justice System. The authors share alarming statistics about the
incarceration of juveniles in the system. Their report had similar findings but added that 30% of
the youth in juvenile justice systems experience severe mental health disorders (Youth.gov,
2011, Sec 7, para. 2). Many of these students attend American schools. This shows schools that
teachers and staff need to be proactive and provide support, including behavioral support, for
students suffering from mental health concerns.
Traditional zero-tolerance policies are reactive and place punishment after the
wrongdoing has occurred (Conoley et al., 2006). These policies do not prevent behaviors,
encourage communication, nor reintegrate students into the schools (Conoley et al., 2006).
restorative justice (RJ) practices offer an alternative way to intervene with behavioral concerns.
RJ practices encourage honest conversations about what happened, how both parties can move
forward, and repairing relationships among individuals (Amstutz & Mullet, 2015).
Educators express that they do not feel prepared for the behaviors they experience in the
classrooms (Flower et al., 2016). This research study focused on reviewing the literature,
conducting interviews with middle school teachers and principals, and creating a professional
development workshop for school districts that emphasizes the implementation of RJ practices.
Summary of Chapters
Chapter II describes the problem of practice, the statement of the problem, what
restorative practices are, the purpose of this study, the research questions that guided the focus of
this study, and why restorative practices need attention. A review of literature, included in
Chapter II, focuses on how restorative justice (RJ) is utilized in educational settings, socialemotional learning, and findings from middle schools that implement restorative practices (RP).
2

Chapter III outlines the research approach used to conduct this study. It also includes the
research process which required the researcher to seek approval from the University of North
Dakota’s Institutional Review Board (IRB). There is an outline of the interview questions asked
of each participant. An analysis of the data is included along with identified themes. Results
from the analysis of the data were used to create a professional development workshop as
presented in Chapter IV.
Chapter IV presents a summary of the collected information and generated ideas to create
a professional development workshop for educators, administrators, and school districts.
Professional development PowerPoint slides are included, as well as four handouts to be
distributed to participants in the professional development workshops.
Chapter V presents a summary of the study, discussion of findings, recommendations for
future studies, and a conclusion.

3

CHAPTER II
ARTIFACT I
Problem of Practice
A student breaks a school rule, and punishment is administered. That punishment could
be detention, in-school suspension, out-of-school suspension, or expulsion. After the student has
completed the sentence, they are allowed to join their peers in the school environment, without
ever discussing what happened, how they could learn from their behavior, or how they could
repair the harm they caused. This approach misses a learning opportunity for both parties
involved. With traditional zero-tolerance policies such as detention, in-school suspension, out-ofschool suspension, or expulsion, the core issue of the problem is not addressed. As Conoley et al.
(2006) stated:
Rather than reducing the likelihood of disruption, however, school suspension, in general,
appears to predict higher future rates of misbehavior and suspension among those
students who are suspended. In the long term, school suspension and expulsion are
moderately associated with a higher likelihood of school dropout and failure to graduate
on time. (p. 5)
Educators should evaluate their school’s climate and culture to determine if they provide
a safe and inclusive environment where students’ needs are met. Maslow’s hierarchy of needs
supports this concept. The five levels identified in Maslow’s hierarchy are physiological, safety,
love/belonging, esteem, and self-actualization (Cherry, 2020). Some researchers argue that
4

educators and administrators who create a safe, supportive, and nurturing school climate help
promote students’ social-emotional growth and positive development (Voight et al., 2013).
Educators are given the responsibility of teaching the whole child (Noddings, 2006).
With traditional punishment measures such as zero-tolerance policies, students are not provided
the opportunity to learn from their mistakes, repair the harm they caused, and express themselves
in a healthy format. With restorative justice (RJ), offenders and victims are allowed to have a
voice. They can converse with one another to repair the relationship and make amends (Centre
for Justice and Reconciliation, 2008). Educators teach and facilitate discussion among
individuals that promotes healthy relationships, responsibility, and a sense of community.
How can leaders in education change the way students are disciplined? What needs to
change in order to discontinue using traditional corporal punishment and begin utilizing RJ
practices where students learn from their mistakes and their mental health is supported?
Educators can implement RJ into school systems and train teachers, students, staff, and
community members.
Statement of the Problem
Middle school is a pivotal point in a child’s educational journey. It is a time period of
self-discovery. Students decide which friends they want to spend more time with, what activities
they are most interested in, who they want to be, and if they wish to lead or follow. According to
Chen (2008), many teens in both middle and high school struggle with peer pressure, fitting in,
and the lures of popularity, and oftentimes those pressures can pull them towards disruptive
behaviors (para. 3). Does the question then revolve around how students can be supported during
this transitional period? Will dispensing detention, suspension, or expulsion help them? Will it
teach them wrong from right, or will it feed the problem? Restorative justice also referred to as
5

restorative practices, can help students process what they feel and teach them how to build
positive connections and relationships while maintaining their self-dignity, self-worth, and selfesteem.
Educators need to seek interventions and strategies to employ in their classrooms to
support their students’ behavioral and mental health needs. In addition, educators need to receive
the training to handle behaviors and support students when the behavior is occurring. For
example, future educators take courses such as Classroom Management, Behavior Modifications,
or Diversity in the Classroom in many undergraduate degree programs. These courses are
valuable to their education but do not prepare them for outbursts or how to handle serious
concerns as they arise.
Educators express that they do not feel prepared for the behaviors they experience in the
classrooms (Flower et al., 2016). In a survey conducted by Scholastic and the Bill and Melinda
Gates Foundation (Scholastic, 2012), teachers reported an increased level of behavioral problems
across grade levels. This report demonstrated that a considerable number of teachers express the
problem of behavior increasing. (Scholastic, 2012, para. 1). Due to these alarming numbers,
educators must receive the training and support they need to provide a safe, inclusive, and
supportive classroom environment where students can learn and grow.
Restorative Justice
Restorative justice (RJ) is an alternative approach to discipline that schools across the
country are beginning to implement (Walker, 2020). The approach is based on respect,
responsibility, relationship building, and relationship repairing (Thorsborne & Blood, 2013, p.
22-23). Restorative justice focuses on mediation and agreement rather than punishment (Smith et
al., 2015). It aims to keep kids in school and create a safe environment where learning can
6

flourish. Restorative justice is a process that resolves conflict. It is also known as restorative
practices/approaches (RP, RA). It promotes telling the truth, taking responsibility,
acknowledging harm as an appropriate response to conflict, and in doing so, creating
accountability (Thorsborne et al., 2009). It is a valuable tool to a modern school as it allows the
one who harms to see the impact of their behavior and allows the “harmed” person the
opportunity to see if they contributed to the conflict in any way by their behavior (Burnett &
Thorsborne, 2015). Both participants can then agree on their joint contract of how they plan to
treat each other in the future, which gives them a personal stake in the agreement’s success.
Smith et al. (2017) suggest three ways that schools can implement restorative practices:
•

Conferencing – This is a structured meeting between offenders, victims, and both
parties’ family and friends, in which they deal with the consequences of the crime or
wrongdoing and decide how best to repair the harm;

•

Classroom Circles – This involves a small informal meeting where students and the
facilitator (typically the teacher in the classroom setting) gather in a circle to discuss
topics or issues; one person can talk at a time and express their thoughts, feelings, or
ideas with the group; and

•

Victim-Offender Dialogue – This is a conversation between a victim of wrongdoing
and the offender who caused the harm.

These interventions or strategies are restorative practices used to redirect students’ behavior and
support mental health in a school setting.
Purpose of the Study
The purpose of this study was to provide an understanding of what restorative practices
are within the framework of restorative justice, successful strategies utilized in middle school
7

settings, and the impact restorative justice can have on a school’s climate and culture. In
addition, the research gathered was used to create professional development workshops for
teachers, administrators, and school districts.
Research Questions
The following research questions were used to guide the researcher in completing this
study:
1. What are the successful strategies for implementing restorative practices?
2. What are teachers’ perspectives on the impact of restorative practices on a school’s
climate and culture?
3. What are administrators’ perspectives on the impact of restorative practices on a school’s
climate and culture?
Why Do Restorative Practices Need Attention?
Mental health and behavioral concerns are on the rise in America today. The Centers for
Disease Prevention and Control (CDC) (n.d.) stated, “Mental disorders among children are
described as serious changes in the way children typically learn, behave, or handle their
emotions, causing distress and problems getting through the day” (para. 1). In a meta-analysis of
existing literature on children’s mental health, the CDC (n.d.) provided statistics regarding how
many children suffer from mental health concerns that include anxiety, depression, ADHD, and
behavioral problems (CDC, n.d.). The highlights of their analysis include the following, as noted
in the Data and Statistics on Children’s Mental Health Report (CDC, n.d., Sec 2, para. 2-3):
ADHD, behavior problems, anxiety, and depression are the most commonly diagnosed
mental disorders in children.
•

9.4% of children aged 2-17 years (approximately 6.1 million) have received an
ADHD diagnosis.
8

•

7.4% of children aged 3-17 years (approximately 4.5 million) have a diagnosed
behavior problem.

•

7.1% of children aged 3-17 years (approximately 4.4 million) have diagnosed
anxiety.

•

3.2% of children aged 3-17 years (approximately 1.9 million) have diagnosed
depression.

•

Some of these conditions commonly occur together. For example:

•

Having another disorder is most common in children with depression: about 3 in
4 children aged 3-17 years with depression also have anxiety (73.8%) and almost
1 in 2 have behavior problems (47.2%).

•

For children aged 3-17 years with anxiety, more than 1 in 3 also have behavior
problems (37.9%) and about 1 in 3 also have depression (32.3%).

•

For children aged 3-17 years with behavior problems, more than 1 in 3 also have
anxiety (36.6%) and about 1 in 5 also have depression (20.3%).

Youth.gov’s alarming statistics about the incarceration of juveniles in the system
indicated that “a high percentage of youth (65 to 70 percent) involved with the juvenile justice
system have a diagnosable mental health disorder and nearly 30 percent of those experience
severe mental health disorders” (Youth.gov, 2011, Sec 7, para. 2). RJ was used in the court
systems to help with recidivism. It has dated as far back as 2000 B.C. (Thorsborne et al., 2009).
However, the modern field of RJ developed in the 1970s from pilot projects developed from
several North American communities (Zehr, 2015). Zehr (2015) states that the restorative justice
movement originally began as an effort to rethink the needs that crimes create as well as the roles
implicit in crimes (p. 20). When juveniles or adults commit a crime, they enter the justice
system, and the state determines the consequence. Crime is defined as against the state, so the
state takes the pace of the victims (Zehr, 2015, p. 21). The mental health and support for the
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victim and offender are not supported through legal proceedings but through victim-offender
dialogue.
Information gathered from the CDC (n.d.) and Youth.gov (2011) shows that educators
need to be proactive and provide support, including behavioral support, for students suffering
from mental health concerns.
Traditional zero-tolerance policies are reactive and place punishment after the
wrongdoing has occurred (Conoley et al., 2006). These policies do not prevent behaviors,
encourage communication, nor reintegrate students into the schools (Conoley et al., 2006).
Behavior is a form of communication; educators must provide the tools and strategies for
students to express themselves in a healthy, supported way that validates their feelings and offers
alternative behaviors (Maynard & Weinstein, 2020, p. 10). In order to reduce the number of
juveniles in the system, school personnel must provide a positive environment where authentic
learning can occur. Conoley et al. (2006) discuss that the goal of any effective disciplinary
system must be to ensure a safe school climate without threatening students’ opportunity to learn
(p. 12). In this society, children are labeled as “bad” or as “delinquents” when instead people
should brainstorm how these children can be encouraged, supported, and motivated to strive for
excellence and become productive citizens in society.
RJ practices encourage honest conversations about incidences that happened, how both
parties can move forward, and repairing relationships among individuals (Amstutz & Mullet,
2015). RP also benefits the victim by allowing them to have a voice and feel heard in a time of
need. Traditionally, a punishment is given with a zero-tolerance policy, and there is no
conversation between the two parties. The offender receives detention, in-school suspension, or
out-of-school suspension. The victim continues in the school system without confronting their
10

offender in a healthy, supported manner (Conoley et al., 2006). Burnett and Thorsborne (2015)
explain that when people (those responsible and those harmed) are kept apart by the process,
there is very little opportunity to develop empathy (p. 32).
An educator’s responsibility is to model, encourage, and support students’ social and
emotional well-being along with their academic needs. With RP strategies and interventions in
the classroom, victims and offenders are given a voice and an opportunity to make amends and
repair their relationships (Smith et al., 2017). A restorative practice plan supports both the victim
and the offender (Smith et al., 2017). It helps the offender learn from their mistakes and teaches
them alternative behaviors resulting from feelings of frustration, anger, or sadness (Maynard &
Weinstein, 2020).
Generally, as educators undergo initial teacher training, they are not given specific
courses on handling mental health concerns. Educators express that they do not feel prepared for
the behaviors they are experiencing in the classrooms (Scholastic, 2012). Their initial teacher
training provides strategies for teaching content, engaging children, and recognizing when they
struggle. The education they receive provides them with tools to support struggling learners in
academic areas. Special education teachers are provided additional training on how to handle
behaviors, conduct functional behavioral analysis, write behavior intervention plans, intervene in
a crisis, and teach strategies for struggling learners. Even while implementing all of those tools,
special education teachers are not trained mental health experts and must seek guidance from a
school counselor, school psychologist, or social worker within their buildings.
Literature Review
The literature review focuses on what restorative justice (RJ) is and how it is used in
educational settings, social-emotional learning, and findings from middle schools that implement
11

restorative practices (RP) in their schools. The researcher identified relevant literature by
searching academic and criminal justice databases using combinations of the descriptors
restorative justice and middle schools, social-emotional learning, and student achievement;
searching the bibliographies of published articles and books; revisiting articles, reports, and texts
from graduate coursework; and reviewing materials recommended by colleagues and professors.
The review includes peer-reviewed journals and books, as well as published and unpublished
reports, websites, theses, and dissertations.
The first section of the literature review briefly describes RJ’s history and movement
from the criminal justice system into schools. The second section explains how RJ is used in
schools. Next, a section explains how social-emotional learning (SEL) and restorative practices
support a student’s mental health and well-being. The final portion of this literature review
explores the findings from middle schools that implement RP as an alternative approach to
discipline.
Restorative Justice Movement
Restorative justice (RJ) has been a focus of the United States criminal justice system for
decades. Its history has not been thoroughly documented throughout the years but has been dated
back to the early 1970s (Zehr, 2015). According to Zehr (2015), restorative justice reaches far
back into history (p. 19). Only recently has the movement been entitled restorative justice along
with the understanding of the practices it entails.
According to Thorsborne et al. (2009), restorative justice began in Canada and the United
States with victim-offender “encounters.” They noted some countries initially adopted restorative
justice programs to divert young people from the court and therefore avoided the slippery slope
into the criminal justice system and life of crime. Thorsborne et al. (2009) also stated that when a
12

crime is committed, it is a violation against the state which requires that someone is held
accountable (found guilty). The state’s job is to administer a punishment that fits the crime that
the offender committed. The authors also commented that the same can be said about schools:
Many schools adopt a parallel philosophy: when young people break the rules of the
school, they must be held accountable, and the school administers an appropriate
punishment (often called “consequence”). In both cases, the sanctions have usually been
decided in advance, and the law books, legislation, or school policies are consulted to
choose the appropriate consequence. (Thorsborne et al., 2009, p. 4)
Table 1 illustrates the difference between criminal justice and restorative justice views.
Table 1
The Views of Criminal Justice and Restorative Justice
Two Different Views
Criminal Justice
•
•
•

•

Restorative Justice

Crime is a violation of the
law and the state.
Violations create guilt.
Justice requires the state to
determine the blame (guilt)
and impose pain
(punishment).
Central focus: offenders
getting what they deserve

•
•
•

•

Note: (Zehr, 2015, p. 30)

Crime is a violation of people
and relationships.
Violations create obligations.
Justice involves victims,
offenders, and community
members in an effort to repair
the harm, to “put things right.”
Central focus: victim’s need
and offender responsibility for
repairing the harm.

Based on the following fundamental questions in Table 2, justice is exacted in the two
different systems.
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Table 2
Fundamental Questions Asked by Criminal Justice and Restorative Justice
Criminal Justice

Restorative Justice

What laws have been
broken?
• Who did it?
• What do they deserve?
Note: (Zehr, 2015, p. 31)
•

•
•
•

Who has been harmed?
What are their needs?
Whose obligations are
these?

According to Sullivan and Tifft (2008), practice preceded theory in the evolution of
restorative justice. Mediation, circles, and conferencing were used to respond to criminal cases
before understanding that those practices were restorative. Prisons began using RJ as a way for
inmates to help make amends with victims and the community. They used it as a learning tool
that allowed the offenders to hear from the victims and how the offender affected the victim and
the community. These practices allowed victims to have a voice when they felt like they did not
have one. Restorative justice is a large component of the healing process for all involved,
including victims, offenders, and communities.
The movement of RJ from the juvenile system into school systems has been well
documented and studied. Although restorative justice was first recognized in the 1970s, it was
not until the 21st century that schools began implementing RJ practices into their schools
(Wachtel, 2016). Most recently, the term “restorative practices” has become the broader term
encompassing restorative justice. Wachtel (2016) of the International Institute of Restorative
Practices argued that:
… restorative justice [is] a subset of restorative practices. Restorative justice is reactive,
consisting of formal or informal responses to crime and other wrongdoing after it occurs.
[R]estorative practices also include the use of informal and formal processes that precede
14

wrongdoing, those that proactively build relationships, and a sense of community to
prevent conflict and wrongdoing. (p. 1)
In the early 1990s, schools began implementing the zero-tolerance policy that was
outlined by the No Child Left Behind Act of 2001 (2002). The purpose behind the zero-tolerance
policy act was to help schools cut back on drugs, weapons, and severe behavior violations.
Although, in theory, this seemed like a reasonable concept, in practice, it did not consider
situations or mitigating circumstances. This practice mandated predetermined consequences for
students violating a school policy or rule (Conoley et al., 2006).
In 2006, the American Psychological Association commissioned the Zero-Tolerance Task
Force to examine the evidence concerning the effects of a zero-tolerance policy on schools and
communities. The information gathered from the research indicates that the zero-tolerance policy
had the opposite effect on schools and caused more harm than good. For example, supporters of
a zero-tolerance policy assumed that removing students who violate school rules would create a
more conducive school climate for the remaining students. The task force concluded:
Although the assumption is strongly intuitive, data on a number of indicators of school
climate have shown the opposite effect, that is, that schools with higher rates of school
suspension and expulsion appear to have less satisfactory ratings of school climate, less
satisfactory school governances structures, and to spend a disproportionate amount of
time on disciplinary matters. (Conoley et al., 2006, p. 4-5)
Students with disabilities and students of color were disproportionately disciplined
compared to their peers. The Zero-Tolerance Task Force suggested, “Emerging professional
opinion and qualitative research findings suggest that the disproportionate discipline of students
of color may be due to lack of teacher preparation in classroom management or cultural
15

competence” (Conoley et al., 2006, p. 6). As the information and findings from this task force
were reviewed, schools reported the same information. Schools began to recognize that although
the goal of the zero-tolerance policy was to create a safe learning environment, it did not allow
for flexibility and did not create a space where students could learn from their mistakes (Conoley
et al., 2006). Discipline measures were administered with a one-size-fits-all mentality, and many
schools recognized that this mentality needed to change (Weaver & Swank, 2020).
More recently, school districts have begun implementing restorative justice measures as
an alternative to punitive discipline policies. According to Thorsborne and Blood (2013),
discipline in schools has the potential to help young people learn to take responsibility for their
behavior while offering classroom management and control. However, many schools have
imparted more punitive disciplinary sanctions that do not educate students or resolve conflict.
Additionally, these discipline practices may even jeopardize school safely and cause further
harm to students. Therefore, school systems must explore what retributive justice is to
understand its negative impact on children.
For the most part, schools have been using retributive justice to discipline students.
Retributive justice, the opposite of restorative justice, focuses on students’ wrongdoings and
punishing them in order to hold the students accountable for their behaviors (Thorsborne &
Blood, 2013). This approach does not teach students how to learn from their mistakes or what
they could have done to repair the harm they caused. However, school officials are discovering
that, by teaching and educating students about their behavior and actions, they are ultimately
shaping a student for future success (Thorsborne & Blood, 2013).
Schools will always maintain rules and create new policies as issues arise. Rules are
essential to know what behaviors are not acceptable in a community. Hopkins (2002) noted that
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the purpose of establishing rules is to provide a safe, fair, just, and orderly community. Table 3
shows the difference between retributive justice and restorative justice.
Although RJ has not yet reached all school districts, districts that have begun
implementing it report a reduction in suspension rates and increased attendance (Augustine et al.,
2018). According to the International Institute for Restorative Practices (IIRP) (2014), schools
that implemented restorative practices saw a significant drop in their suspension rates.
Research conducted by IIRP (2014) investigated three larger schools in the United States.
The first school was Hampstead Hill (PreK-8th grade) in Baltimore, Maryland. The findings
from this school showed a 61% overall decrease from 2008-2014 in suspensions. In addition, the
reduction in office referrals from 2008-2014 was 91%. The second school was Freedom High
School in Bethlehem, Pennsylvania. The findings from this school were a 69% reduction in
serious infractions, and 64% less students with multiple suspensions. The last school in the study
was Glenmount School (K-8th grade) in Baltimore, Maryland. This school saw a 67% reduction
in suspensions and a 77% reduction in the number of students with multiple suspensions (IIRP,
2014, p. 3). This data suggests that implementing RP does have an impact on school climates.
What are Restorative Practices?
Burnett and Thorsborne (2015) define restorative practice as the practice of the
philosophy and processes of restorative justice, an approach in response to wrongdoing that
places the focus of problem-solving on the harm done and how to repair it (p. 24). RP has
become a widespread alternative to typical disciplinary actions. According to Smith et al. (2017),
restorative practice asks these questions of the offenders: (1) What happened? (2) What were you
thinking about at that time? (3) What have you thought about since? (4) Who has been affected
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Table 3
Retributive and Restorative Justice in Schools
Old Paradigm – Retributive Justice
Misbehavior defined as breaking school
rules or letting the school down
Focus on establishing blame or guilt on
the past (What happened? Did he/she do
it?)
Adversarial relationship and process –
an authority figure, with the power to
decide on penalty, in conflict with a
wrongdoer

New Paradigm – Restorative Justice
1 Misbehavior defined as harm
(emotional/mental/physical) done to one
person/group by another
2 Focus on problem-solving by expressing
feelings and needs and exploring how to
meet them in the future
3 Dialogue and negotiation – everyone
involved in communicating and
cooperating with each other

The imposition of pain or unpleasantness 4 Restitution as a means of restoring both
to punish and deter/prevent
parties, the goal being reconciliation and
acknowledging responsibility for choices
Attention to rules and adherence to due
process – “we must be consistent and
observe the rules”
Conflict/wrongdoing represented as
impersonal and abstract: individual
versus school

5 Attention to relationships and
achievement of the mutually desired
outcome
6 Conflict/wrongdoing recognized as
interpersonal conflicts with opportunity
for learning

One social injury replaced by another

7 Focus on the repair of social
injury/damage
8 School community involved in facilitating
restoration; those affected taken into
consideration; empowerment

School community as spectators,
represented by a member of staff dealing
with the situation; those affected not
involved and may feel powerless
Accountability defined in terms of
receiving punishment

9 Accountability defined as understanding
impact of actions, taking responsibility for
choices, and suggesting ways to repair the
harm

Note: (Hopkins, 2002, p. 145)
by what you have done and in what ways? and (5) What do you think you might need to do to
make things right? (p. 5) Smith et al. (2017) also propose the following questions to the victims:
(1) What did you think when you realized what had happened? (2) What effect has this incident
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had on you and others? (3) What has been the hardest thing for you? and (4) What do you think
needs to happen to make things right? (p. 5) Whichever practices are implemented, these
questions must be considered and answered. Practices can include circles, conferences, and
informal practices. Depending on which practice one chooses to implement, different people are
involved.
Circles
The first RP method to explore is circles. Circles are becoming increasingly popular in
the restorative justice field (Amstutz & Mullet, 2015, p. 52). Amstutz and Mullet (2015) discuss
how circles are being used in a variety of ways such as opportunities for dialogue on issues and
community problem solving, but also to discuss any wrongdoings (p. 52). Circles could include a
whole class or only a few students (Smith et al., 2017, p. 4-5). Students begin by talking about
what a circle is, why they use it, and the purpose of getting everyone together. Chairs are set up
in the shape of a circle with no obstacles between people. This setup is meant to feel open and
inviting for all people sitting around the circle. When used as a whole class setting, expectations
must be made clear to the entire class so that everyone feels comfortable when expressing their
feelings and concerns (Smith et al., 2015, p. 96-97). Teachers noted that they do not expect
students to be open and honest during the first implementation of a circle, but the circle method
will ideally become a safe place to share with continued effort and support. Teachers felt that
students’ voices are heard and that issues are resolved a lot faster (Smith et al., 2015, p. 98).
Circles could also include a small group of students gathering with an adult. It does not
have to be a formal setting but a circle nonetheless (Smith et al., 2015, p. 92-94). Students can
choose the topic or the area of concern. A circle is a forum where students’ voices and concerns
are heard (Smith et al., 2017, p. 4-5).
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Conferences
Besides circles, conferences are a crucial aspect of RJ. Conferences are composed of a
few different steps. A conference begins with a facilitator conducting a pre-conference interview
with all parties involved (Burnett & Thorsborne, 2015, p. 35). The facilitator comes to an
understanding about what occurred, how everyone felt when the event occurred, and what they
are feeling now (Burnett & Thorsborne, 2015). During this stage, the facilitator must discuss the
process that will be used with each person. All participants should be informed of each person
who will be there, how they will share their story about what happened, and come up with a plan
to move forward (Thorsborne et al., 2009). During this process, the facilitator must allow extra
time for those with special needs to process this information.
The facilitator may benefit from rehearsing the conference plan before all participants
meet. Burnett and Thorsborne (2015) noted that facilitators may find it helpful to prepare others
(those harmed and their families/staff) for how they might need to be supported to participate in
the process. Support depends on the student and their needs. Examples of support during a
conference could be extra time to talk, allowing them to move about the room, visual cues, the
support person talking them through the process, and fidgets to hold.
The conference follows the pre-conference. The conference includes a trained facilitator,
a co-facilitator if necessary, the person who caused harm and their support system, the person
who was harmed and their support system, a community member, and anyone else directly
affected by the action (Thorsborne et al., 2009). Burnett and Thorsborne (2015) outline the steps
that must be taken during the conference. It begins with an introduction by the facilitator. Then,
the facilitator introduces the participants, names the problem, and reminds participants of the
purpose of the process and the appropriate ground rules (p. 38). Next, the person who caused the
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harm tells their story. They would include details such as what happened, how they got involved,
what they thought when they did it, what they wanted to happen, what they have thought about
since, and who was affected and in what way by their actions (p. 38). After the person that
caused the harm speaks, the person/people harmed in the incident express what they thought
when they realized what had happened, what impact it has had on them and others, what the
most challenging thing has been for them, and what they think needs to happen to make things
right. This step includes the person harmed and the community members impacted (p. 38-39).
Once the impact on everyone has been explored, the facilitator returns the conversation to
the person who caused the harm and asks them to verbally acknowledge the harm they caused
and allow them to offer an apology to those gathered if appropriate (Burnett & Thorsborne,
2015, p. 39). Then, the facilitator invites the group to contribute to a plan that further repairs any
harm and addresses issues that may have contributed to the problem (Burnett & Thorsborne,
2015, p. 39).
Informal Practices
Restorative practices do not need to be formal but can be informal. Informal practices
include a variety of techniques. For example, if a teacher observes a student struggling, the
teacher can informally ask the student if they are alright. If a student replies with “no, I am not,”
then a teacher could conduct a mini-conference with the student to explore the issue (Smith et al.,
2017, p. 2-3). There could be communication among parents, teachers, and students to address
the concern before an incident happens. Informal practices are performed by teachers every day
by checking in with their students (Smith et al., 2015). Informal practices can be as simple as a
friendly greeting at the door, a high five for reasonable effort, or merely listening to what a child
has to say.
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The three techniques of circles, conferences, and informal practices can be implemented
in schools, but many more types of restorative practices can be used to build a positive climate
and culture.
Implementation of Restorative Practices in Schools as a Whole School Approach
Implementing restorative practice as a school-wide approach is a complex process. The
conception of a new methodology can be intimidating because change and growth is challenging
for most people. Restorative justice is a relatively new approach for most educators and staff and
enacting a new approach means that people are required to change mindsets and procedures
(Thorsborne & Blood, 2013). Although many educators wholeheartedly believe that a change is
needed and that students should take accountability for their actions, they are unsure how to
practically enact change. It is important that administrators address staff concerns while also
preparing them for necessary change accompanied by ongoing support (Thorsborne & Blood,
2013).
Thorsborne and Blood (2013) emphasized that change is a continuous process and
provided eight steps for enacting change as outlined in Figure 1. Each step is equally important
and necessary to begin authentic change.
Before a school can adopt the restorative justice process, the leaders must make a case for
change, put an implementation team together, and create a vision for the future (Thorsborne &
Blood, 2013, p. 140). Thorsborne and Blood (2013) note that schools should determine if their
school is ready for this. Are all the necessary pieces ready to put in place (p. 141)? After school
leaders have pondered these questions, they should gather a team to explore what changes need
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Figure 1
Steps for Transformational Change

Note: (Thorsborne & Blood, 2013, p. 137)
to happen. Next, the implementation team should research the process and pinpoint what it will
take to enact change in their school (Thorsborne & Blood, 2013, p. 142). Finally, a vision must
be created to guide the team’s decision-making process by gathering information from their
students, staff, teachers, parents, administrators, and community members (Thorsborne & Blood,
2013, p. 146).

23

Successful change begins by developing a school’s climate and culture that supports both
its students’ academic and emotional needs. The U.S. Department of Education (2014) identified
the following guiding principles for improving school climate:
1. Create positive climates and focus on prevention;
2. Develop clear, appropriate, and consistent expectations and consequences to address
disruptive student behaviors; and
3. Ensure fairness, equity, and continuous improvement. (p. 1)
Maynard and Weinstein (2020) discuss how educators need to build relationships with
their students, create an investment in the class climate, and give the students a voice (p. 16).
Students need to feel like their voices are heard and like they have a role in their educational
experience. The school’s climate and culture set the tone for the entire learning experience. A
review of school climate and research conducted by Thapa et al. (2013) concluded that persistent
positive school climate links to positive student development, learning, academic achievement,
effective risk prevention and health promotion, high graduation rates, low dropout rates, and
teacher retention. As part of creating a positive school climate, schools must pursue alternative
ways to discipline students that foster positive relationships, build community, repair harm, and
restore confidence for all students. Regarding school climate, Smith et al. (2015) stated:
It isn’t something separate from the rest of the school; rather, it emanates from the
relationships that exist between and among staff, students, family, and community. It is
affected by the way discipline is handled in the school-how (and whether) problems are
addressed. (p. 17)
Dedicated constituents of education recognize the importance of establishing a positive
school climate and its impact on student learning outcomes and social-emotional well-being.
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Supportive climates are created by implementing restorative practices along with socialemotional learning.
Social-Emotional Learning
Gardner (2006) described various intelligences that relate to an individual’s aptitude and
how people prefer to demonstrate their intellectual abilities. According to Gardner (2006), there
are multiple types of human intelligence, each representing different ways of processing
information. Gardner (2006) identified eight intelligences: verbal-linguistic, logicalmathematical, visual-spatial, musical, naturalistic, bodily-kinesthetic, interpersonal, and
intrapersonal. Professionals have widely accepted Gardner’s (2006) theory from many different
backgrounds, including education, psychology, business, and more. His theory maintains that
people possess diverse strengths and intelligences tied to their performance for learning.
Teachers utilize this information in the classroom to guide their instruction and to identify their
students’ needs and interests. Not long after Gardner’s research was published in 1993, another
psychologist and researcher Daniel Goleman discovered emotional intelligence.
Goleman (1995) defined emotional intelligence as the ability “to motivate oneself and
persist in the face of frustrations; to control impulse and delay gratification; to regulate one’s
mood and keep distress from swamping the ability to think; to empathize and to hope” (p. 34).
With Goleman’s contribution to the field, educators and researchers alike have studied how
students manage their emotions and behaviors in adverse situations. Goleman (1995) published
his book one year after co-founding the Collaborative for Academic, Social, and Emotional
Learning (CASEL). CASEL (2021a) is dedicated to providing evidence-based programs,
research, and technical assistance to educators who wish to learn more about social-emotional
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learning (SEL). According to the Collaborative for Academic, Social, and Emotional Learning
(CASEL) (2021b), social-emotional learning (SEL) is:
The process through which all young people and adults acquire and apply the knowledge,
skills, and attitudes to develop healthy identities, manage emotions and achieve personal
and collective goals, feel and show empathy for others, establish and maintain supportive
relationships, and make responsible and caring decisions.
In a world where demands and pressures are applied at a young age, students face
challenges they are not ready to handle. These challenges could be harsh living conditions,
unstable families and communities, depression, anxiety, fear of the unknown, or insecurities
about oneself. Therefore, students need to be provided with a curriculum or framework that
teaches empathy, resilience, and other emotional competencies to help them succeed
academically and emotionally.
CASEL developed five interrelated sets of cognitive, affective, and behavioral
competencies that form the basis of SEL:
•

Self-awareness: the ability to accurately recognize one’s emotions and thoughts and
their influence on behavior; (Resilience, Inc., 2021a, para. 1)

•

Self-management: the ability to regulate one’s emotions, thoughts, and behaviors
effectively in different situations; (Resilience, Inc., 2021b, para. 1)

•

Social awareness: the ability to take the perspective of and empathize with others
from diverse backgrounds and cultures; (Resilience, Inc., 2021c, para. 1)

•

Relationship skills: the ability to establish and maintain healthy and rewarding
relationships with diverse individual groups; and (Resilience, Inc., 2021d, para. 1)
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•

Responsible decision making: the ability to make constructive and respectful choices
about personal behavior and social interactions. (Resilience, Inc., 2020, para. 7)

The areas identified by CASEL provide students the opportunity to gain fundamental
skills to achieve success in school and life. These skills are teachable and attainable. According
to a survey CASEL sent to teachers across the nation, teachers report that they want schools to
give more priority to the development of curriculum, instruction, and school culture for all
students. The teachers shared that state student learning standards should reflect the priority
(Bridgeland et al., 2012).
SEL and restorative justice are similar in that they are based on universal prevention and
promotion. The Collaborative for Academic, Social, and Emotional Learning (CASEL) (n.d.)
stated, “Our framework takes a systematic approach that emphasizes the importance of
establishing equitable learning environments and coordinating practices across key settings to
enhance all students’ social, emotional, and academic learning.” Much like RJ, SEL focuses on
the social and emotional learning that occurs in multiple settings such as the classroom, the
school community, partnerships with families and caregivers, and the community.
Restorative Practices in Middle School Settings
Weaver and Swank’s (2020) case study regarding restorative justice in middle schools
explores perspectives from classroom teachers, students, and administrators on the impact that
restorative practices have in their classrooms. Weaver and Swank (2020) identified five
significant themes resulting from this study: a different approach, RJ activities, relationships,
meaningful relationships, and expectations (p. 3). Unfortunately, research on RP is ongoing as
many questions are still unanswered.
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Middle schools across the nation have been using restorative practices to address
behavioral concerns and build a school climate and culture that is supportive, safe, and inclusive
of all students’ needs. For example, Mirsky (2014) stated:
From San Diego to Maine, elementary, middle, and high schools in urban, suburban, and
rural areas are using these practices, both to build relationships and to decrease incidents
of misbehavior, bullying, and violence- and to prevent such problems from occurring in
the first place. (para. 4)
One of these practices is community circles. Silverman and Mee (2019) stated:
Restorative practice community circles offer middle school students a safe, empowering
space where moments of social and emotional strife can be addressed and possibly
prevented. That by creating a safe and empowering classroom community, students who
have or are experiencing trauma can find comfort in knowing that a safe space where
their voices can be heard is available to them. (para. 1)
Although this is only one example of restorative practices in middle schools, educators
have many more methods, such as victim-offender dialogue, conferencing, and facilitated
meetings. For example, Oakland Unified School District (OUSD) began using restorative
practices in one of their failing middle schools in 2006 (WeAreTeachers Staff, 2021). The
teachers shared that “within three years, the pilot school saw a decrease in suspensions by a
whopping 87 percent, with a corresponding decrease in violence” (WeAreTeachers Staff, 2021,
para. 4). The success of this pilot school prompted an overhaul of the OUSD in 2011. The school
district declared that restorative justice was the new model for handling disciplinary problems
(WeAreTeachers Staff, 2021). David Yurem, OUSD’s first program manager of RJ, said,
“Restorative justice is a major cultural shift from a punitive model to a restorative model”
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(WeAreTeachers Staff, 2021, para. 5). In the OUSD, a three-tiered approach is used
(WeAreTeachers Staff, 2021):
•

Restorative Justice Tier I: Prevention – focuses on building a strong community
within the school, laying the groundwork for responsibility and respect; (para. 7)

•

Restorative Justice Tier II: Intervention – attempts to resolve conflicts and heal the
harm students cause; and (para. 7)

•

Restorative Justice Tier III: Reintegration – supports students reentering the school
community after a suspension or expulsion and also provides individualized support.
(para. 7)

Schools that implement restorative practices do it in their own unique way in order to
support their students’ education. Not all schools use this three-tiered system, but many teachers
and administrators who use RP say the benefits far outweigh the effort (WeAreTeachers Staff,
2021).
Benefits identified in the three-tiered approach (WeAreTeachers Staff, 2021) are:
•

Less stress – teachers who use restorative discipline practices find that behavior in the
classroom improves dramatically and that they have better relationships with their
students; (para. 19)

•

More time for teaching – teachers spend less time on discipline and have more time
available for teaching and interaction when using restorative practices; (para. 20)

•

Better outcomes for students – with RJ, everyone works together to keep kids in the
classroom where they can learn, keeping kids on track with their education; (para. 21)

•

Addressing root causes – encourages kids to explore the reasons and effects of their
offenses; and (para. 22)
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•

Real-life skills – even if there is not a major underlying problem, getting kids to talk
about what they did and why they did it is a more constructive way to handle
disciplinary problems. (para. 23)

In order for RJ to benefit schools, administrators, teachers, and staff must be engaged and
involved in the process. Silverman and Mee (2019) stated:
It is vital that administrators properly implement the practice in their schools via effective
training with their faculty but also remain as transparent as possible about this
implementation with the parents of their school communities. Educators should inform
parents that their child will be exposed to their peers’ potential emotional, social, and/or
academic struggles during community circles and that they may share their own
struggles. However, this communication should be paired with research that demonstrates
the positive impact these circles then have on the young adolescent (their children). (para.
22)
When working with children, educators must consider many aspects of RJ such as
teaching them how to apologize, forgive, and respect each other. Restorative justice offers
educators an alternative route to handle behavior, support mental health, and create a climate and
culture of acceptance and value (Thorsborne & Blood, 2013). As Smith et al. (2015) stated, “It is
easier to build strong children than to repair broken men” (p. 1).
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CHAPTER III
ARTIFACT II
Research Approach
This study utilized a qualitative research approach: exploring input from teachers and
principals regarding how restorative practices are used in their middle schools and understanding
what restorative practices (RP) are and the impact RP has on students’ mental health. This
research method assists the reader with understanding the views and opinions of the stakeholders
implementing restorative practices in middle school settings and suggestions for best practice. In
addition, through this method, valuable information on strategies and supports will be provided
for middle school teachers across North Dakota.
The first section of Artifact II provides evidence of demographics and specific responses
to qualitative questions. The latter section of Artifact II organizes the respondents’ statements
into identifiable themes. Before beginning this research, the researcher gained permission from
University of North Dakota’s Institutional Review Board (IRB) to conduct interviews with six
school employees from three North Dakota middle schools. Appendix A shows the IRB’s
approval. The researcher also gained approval from three school district superintendents. Once
the IRB provided approval, the researcher began studying the identified schools. The three
schools identified as schools that use restorative practices; therefore, they were considered
appropriate participants for the purpose of this study.
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Research Process
As part of the research process, the researcher conducted interviews with one principal
and one educator from each of the three selected middle schools in North Dakota. The interview
questions, found in Appendix B, focused on how each school has utilized restorative practices,
the impact restorative practices have had on their school’s climate and culture, and strategies that
the educators and administrators have found most successful in middle schools. The research
study’s purpose and process are outlined in Appendix C.
After the interviews were conducted and data was collected, a resource was created for
educators and administrators to use in their educational settings, which is included in Artifact III.
Each administrator and the researcher agreed on in-person or video interviews depending
on the participant’s preference. Interviews were scheduled according to each interviewee’s
schedule and did not interfere with the school workday. The researcher met with participants one
on one and began the interviews by explaining that the information they shared in the interview
would be confidential. Trustworthiness was established with each participant before beginning
the meeting by explaining the purpose of the study, how their information would contribute to
the overall final product, and that no identifying information would be shared
On average, the interviews lasted 45 minutes. The sessions with the interviewees were
transcribed to allow for analysis of the information. The transcripts were coded with short
descriptors of the content to find patterns among the data collected which can be found in
Appendix D. The researcher categorized the data to identify themes. The interviews were
conducted, and the opinions expressed by the interviewees remain confidential.
After the interviews, the researcher conducted a member check-in to review that the
collected information was an accurate representation of the responses. The research was gathered
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and stored in the researcher’s home office, where it was compiled and used to create a resource
for future educators and administrators (Creswell & Poth, 2018).
Each school’s administrator and educator were interviewed and asked the same questions.
The interviews were conducted one on one between the interviewee and the researcher. Every
participant answered the following questions:
1. How long have you been in education?
2. How long has your school been using restorative practices?
3. In what capacity is your school using restorative practices? (Ex, school-wide, class by
class, etc.)
4. How comfortable are you implementing restorative practices in your role? Would you
say very comfortable, somewhat comfortable, or not comfortable?
5. What restorative practice strategies have you found to be the most successful in
implementing in your classroom/school?
6. Can you explain what impact you feel restorative practices have had on your school’s
climate and culture?
7. Is there anything else you would like to share regarding restorative practices in a
school setting?
Each school district’s superintendent provided consent for the researcher to conduct
research within their school district as shown in Appendix E. After receiving permission from
the superintendent, the researcher contacted the middle school principals asking if they would be
interested in participating in the research. Each interviewee granted permission for the researcher
to document and include their statement and opinions from these interviews. The data was
analyzed in the researcher’s home office, where no other individuals have access to the
information. The information was stored on the researcher’s home computer and would only be
shared by consent.
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Analysis of Data
Restorative practices are being implemented across multiple school districts in the United
States (Walker, 2020). This study focused on three North Dakota school districts that implement
restorative practices. This analysis shows that each school utilizes restorative practices in
different ways, yet many strategies are similar. The following sections present various strategies
and opinions of these three teachers and three administrators.
Responses to Question #1
How long have you been in education?
Teacher A: 4 years
Teacher B: 8 years
Teacher C: 30 years
The information gathered from these three teachers was very similar regardless of how
many years they have been in education. For example, one teacher stated, “Although I may have
been in education a few years, restorative practices have only been in my school building for five
years, so this information is newer to me, but something that has had a major impact on our
school” (C. Theis, personal communication, November 30, 2021). There was also a wide range
of years among the interviewed principals.
Principal A: 11 years
Principal B: 18 years
Principal C: 30 years
Responses to Question #2
How long has your school been using restorative practices?
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As Figure 2 shows, principals and teachers had different opinions on how long restorative
practices have been implemented in their schools. Each grouping represents the principal and
teacher at one school. After reviewing the information from both the principal and teacher, it was
noted that the teacher had been there longer than the principal in one school district. In another
school, the principal had been there longer than the teacher.
Responses to Question #3
In what capacity is your school using restorative practices? (Ex, school-wide, class by
class, etc.)
Although the number of years of implementation are slightly different for both types of
participants, they agreed that restorative practices are being used and in which capacity they are
using these practices. Although unconventional for a qualitative study, visual aids are provided
to assist in the reader’s understanding of the implementation of restorative practices in North
Dakota schools. Figure 3 shows in what capacity these three North Dakota school districts
Figure 2
Years of Implementing Restorative Practices
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Figure 3
Capacity in Which Schools are Implementing Restorative Practices in North Dakota
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implement restorative practices. It is important to note that some participants only listed one
setting while others indicated one or more. For example, one administrator stated, “We
implement restorative practices both in the classroom and school-wide. It depends on the
situation and the type of strategy we are using” (C. Theis, personal communication, November
23, 2021).
Responses to Question #4
How comfortable are you implementing restorative practices in your role? Would you say
very comfortable, somewhat comfortable, or not comfortable?
One teacher stated, “At first, I wasn’t sure what to do. Now, I feel confident when I pull a
student aside or a group of students and use the restorative practice strategies to help intervene”
(C. Theis, personal communication, November 1, 2021). While some are confident in their
ability to use restorative practices, others are just learning how to implement RP. Another teacher
stated, “I would like to say that I am confident using it, but I only have experience using the
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restorative circles. They work great and those I am comfortable using, but the other strategies
such as a conference, I wouldn’t know how to do” (C. Theis, personal communication,
November 30, 2021). As expected, each participant felt differently about their comfort level
depending on the level of training they received. One principal stated, “I am 100% confident
using restorative practices because I have received training, practiced it many times, and have
seen the benefits of using it” (C. Theis, personal communication, November 24, 2021). Figure 4
shows the range of how comfortable each participant felt using restorative practices in their
school.
Figure 4
Comfort with Using Restorative Practices in Interviewees’ Roles
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Responses to Question #5
What restorative practice strategies have you found to be the most successful in
implementing in your classroom/school?
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As expected, participants shared a wide variety of restorative practice strategies. Some
examples included classroom circles, restorative conferencing, facilitated meetings, and informal
conversations. Figure 5 portrays the different strategies provided by the participants.
It was evident through these interviews that multiple strategies can be used to implement RP in
the school setting. Overall, all participants agreed that no matter which practice is chosen, it
should be implemented with fidelity. One principal stated, “If you really want these strategies to
work, you need to get the buy-in of your staff and students. Everyone needs to be included in the
process and bought into the growth mindset that comes with it” (C. Theis, personal
communication, November 24, 2021). The researcher discusses these strategies as themes later in
this chapter.
Figure 5
Restorative Practice Strategies Identified by North Dakota Schools
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Responses to Question #6
Can you explain what impact you feel restorative practices have had on your school’s
climate and culture?
“We feel like a unified school between the staff and the students” was the first teacher’s
statement. “We can build relationships with our students that are built on mutual respect and
understanding. Students don’t look at us as the bad guys, but someone with whom they trust and
respect” (C. Theis, personal communication, November 30, 2021). This same message was
shared among all of the participants. One principal stated, “Our students and staff feel more
connected; it’s like there is a better understanding of each other, and I’ve dealt with a lot fewer
office referrals” (C. Theis, personal communication, November 24, 2021). Another said,
“There’s a greater understanding for each other. Students have developed empathy for one
another, and the staff now understand the ‘why’ behind some of the behaviors. We can see the
whole child through conversations, and finally, we can begin to teach students how to act instead
of just punishing them” (C. Theis, personal communication, November 18, 2021). The third
principal echoed the others:
Imagine coming to school every day and feeling safe to make mistakes and take chances.
That’s what restorative practices have done in our building. We’ve created a safe place to
take chances because we use them as learning opportunities. Yes, students have to own
up to those mistakes, and they do, but it’s allowing us to help students develop empathy,
practice building relationship skills, and make amends. The words “I’m sorry” are tough
for some, but we’ve made it a priority to develop the whole child. (C. Theis, personal
communication, November 24, 2021)
It was evident through the responses that every participant agreed that restorative
practices positively impacted their school’s climate and culture.
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Responses to Question #7
Is there anything else you would like to share regarding restorative practices in a school
setting?
One teacher said, “I like that it gives everyone a chance to talk and hear how someone
else is feeling. It is critical that students hear where the other person is coming from. It gives
everybody a voice” (C. Theis, personal communication, October 26, 2021). Another teacher
stated, “Once a school has genuine buy-in by the majority of staff and students, and it is
consistently used, it could be powerful” (C. Theis, personal communication, November 1, 2021).
One principal said, “In-school suspension does not work for any repeat offender. It takes away
from the educational experience. It is much more worth it to have students develop the root
problem and consequences and teach them to move forward. It won’t be perfect, but you will
make more progress” (C. Theis, personal communication, November 18, 2021). Another
principal stated, “Restorative practices is not your traditional punishment in schools. It is about
learning from your mistakes, repairing the harm you caused, and making amends. After all, we
are in this business (education) to teach students” (C. Theis, personal communication, November
30, 2021).
Themes
The purpose of this study was to collect a list of restorative practice strategies that middle
schools across the state of North Dakota implement in their schools. Several themes were
identified through the interview process. These include classroom circles, facilitated
meetings/restorative conferencing, informal conversations, and common language. In addition to
the traditional RP strategies listed, participants provided additional strategies that are not
formally identified as restorative justice practices but are utilized in their schools to enhance
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school climate and culture. These additional strategies are included in the themes as well, as they
further support the climate and culture of the middle school setting.
Classroom Circles
Classroom circles were used among all three school districts and implemented similarly
among all schools. A consistent theme among all three teachers was that circles have been a
consistent strategy that has helped build a positive climate in their classrooms and schools. One
teacher stated, “Circles are used as check-ins and check-outs. It allows me to see how students
will do for the day or how they feel at the end of the day” (C. Theis, personal communication,
November 30, 2021). Another teacher said:
In circles, kids can’t get away with saying, ‘I don’t know why I did that.’ Circles
encourage students to own up to their involvement in the incident or issue and hear the
perspectives of everyone involved. Then, when we offer them the opportunity to work it
out and problem-solve together, the success rate that it won’t happen again is much more
likely than just brushing it aside. (C. Theis, personal communication, November 22,
2021)
The third teacher said:
Circles can be used as a meeting time to help solve problems with students. Students are
given a talking stick to speak. The goal is to solve an issue together. It has cut back on
write-ups. If they can speak on behalf of themselves and their classmates, they feel like
they have more of a voice. It has impacted my teaching because students are excited to
share. (C. Theis, personal communication, November 18, 2021)
These three teachers agreed that circles, a daily strategy for them, have significantly impacted
their school. Circles could be used as a morning meeting to discuss social-emotional topics, good
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things happening in their students’ lives, or a discussion point pulled from a list of predetermined
topics. Circles can also bring students together to resolve an issue in a healthy manner.
Principals in each school district agreed that classroom circles were consistently
implemented and have had a significant impact on their schools. One principal stated, “The circle
process helps build relationships with students. They help create a comfort level with things
going wrong. It is used as a whole class approach so that everyone is involved. As a result, kids
are trained how to act and how to take responsibility for their behavior” (C. Theis, personal
communication, November 30, 2021). Another principal stated, “Circles are used every morning
in every classroom. We feel as though it is the best way to start our day. We stay consistent and
build connections with our students” (C. Theis, personal communication, November 24, 2021).
Through these interviews, it was evident that restorative practice strategies are utilized and
consistent in these schools in North Dakota. Although circles are one of the schools’ main
strategies, it is not the only one.
Facilitated Meetings/Restorative Conferences
Another common strategy among these schools was facilitated meetings, otherwise
known as restorative conferences. The International Institute of Restorative Practices (IIRP)
stated, “A restorative conference is a structured meeting between offenders, victims, and both
parties’ family and friends, in which they deal with the consequences of the crime or wrongdoing
and decide how best to repair the harm” (Wachtel, 2016, para. 1). This strategy is implemented
when a more serious incident occurs at the school. One principal stated, “Our facilitator brings
together the two students to discuss what occurred, what they were thinking during the incident,
what occurred after, how it affected them, and what they need to do to make things right” (C.
Theis, personal communication, November 30, 2021). This concept is supported throughout the
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restorative justice community. The IIPR suggests that facilitators use a written script during the
voluntary conference (Wachtel, 2016, para. 4). According to the IIPR (Wachtel, 2016), the
following scripts are recommended:
Using the conference script, offenders are asked these restorative questions:
•

“What happened?”

•

“What were you thinking about at the time?”

•

“What have you thought about since?”

•

“Who has been affected by what you have done?”

•

“What do you think you need to do to make things right?”

Victims are asked these restorative questions:
•

“What did you think when you realized what happened?”

•

“What impact has the incident had on you and others?”

•

“What has been the hardest thing for you?”

•

“What do you think needs to happen to make things right?” (Wachtel, 2016)

After these questions have been answered, the victim is asked what they would like as an
outcome of this meeting. When an agreement has been made, a contract is signed between the
victim, offender, and everyone else at the conference (Wachtel, 2016, para. 7). The Centre for
Justice and Reconciliation stated, “Restorative justice seeks to repair the harm done by crime.
Whenever possible, this repair should be done by the persons responsible for the harm. That is
why restorative justice values efforts by offenders to make amends” (Ness et al., 2003). This idea
is supported and implemented in schools after personnel receives training. One teacher stated,
“We have what we call an accountability contract. The students come together to meet, talk
about what happened, and sign a contract agreement about what will happen moving forward.
We talk about what supports each person needs and who will provide those supports” (C. Theis,
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personal communication, November 1, 2021). Students take responsibility for their actions and
move forward with support through this process.
Informal Conversations
The third strategy that these schools identified was engaging in informal conversations
with students. One teacher stated, “Having a conversation with a student in the moment can be so
powerful. We don’t have to have a formal setting for small incidents” (C. Theis, personal
communication, November 18, 2021). This was echoed by other participants as well. Another
teacher stated, “The great part about restorative practices is that it can be done in any setting.
You can always have a conversation with a student about their behaviors and help them repair
the harm they’ve caused” (C. Theis, personal communication, October 26, 2021). These school
personnel shared that having conversations with their students is beneficial to the success of their
students but also has a positive impact on their school’s climate and culture. One principal stated,
“Through informal conversations, we are able to help students identify the problem, fix it, and
build connections with them. It’s really a win-win situation. If we can address the problem right
away, it usually reduces the severe behaviors later” (C. Theis, personal communication,
November 24, 2021).
Although informal conversations may not be identified as a restorative practice
“strategy,” it certainly is a practice that each school identified as being part of their RP methods.
Common Language
The schools’ third primary strategy was establishing consistent language and norms. In
an interview on restorative justice, Ferlazzo (2021) questioned Shane Safir, a leader, writer, and
author who has worked at every level of public education. Ferlazzo (2021) stated that to
implement restorative practices with fidelity, schools should start with these four steps:
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•

First, intentionally create a community that is anchored in shared values; (para. 13)

•

Second, make participation in the community a requirement, not an option; (para. 14)

•

Third, model and teach your community values; and (para. 15)

•

Finally, enforce the values and be willing to hold students accountable. (para. 16)

As suggested by Ferlazzo (2021), these North Dakota school personnel stressed the
importance of creating norms and values that all students know and feel when they are in their
schools. One teacher stated:
Our behavior team has been implementing common behaviors across the school. For
example, we have charts in the bathrooms, hallways, classrooms, lunchroom, gym, or
anywhere students are with expectations that tell students how to be respectful,
responsible, safe within those environments. In addition, teachers teach lessons at the
beginning of the school year to have a common language and expectations for students in
those settings. (C. Theis, personal communication, November 1, 2021)
All six participants talked about the importance of using common language and
expectations. For example, one principal stated, “Our student’s behaviors have gotten much
better because they know what is expected of them and how their behaviors will impact not only
themselves but others as well (C. Theis, personal communication, November 24, 2021).
The researcher asked participants follow-up questions to identify what common language
was used in each school. In all three school districts, the common language was different, but all
followed the theme of being respectful, responsible, and safe. A school district must determine
common language that is most appropriate and be consistent in implementing that language. The
strategy of utilizing a common language is unique to each school and its core values.

45

Additional Strategies
In addition to restorative practices, the participants presented these ideas as strategies that
support and enhance the climate and culture of their middle school buildings.
One principal talked about connection time in school to enhance school climate and
culture:
We first began by taking pictures of all the students in the school, laying those pictures
out on the floor, and having teachers pick up the images of the students with whom they
felt they had a connection. Then, if any images were left, teachers would identify who
those students were and build connections with the student. It allows us to make sure
every student feels connected and taken care of in our school.
Next, we have students take a survey on the staff they feel most connected to. It
could be a janitor, lunch lady, bus driver, teacher, office staff, whoever is an adult they
feel connected to within our building. With the teachers that students have identified,
they make connections. Middle school students pick their top three teachers. We call it
connection time. Connection time is given every month, and during that time, staff and
the students make connections through maybe playing a card game, doing a craft, or even
just talking. Our school does this once a month for 30 minutes.
The connections really help with the climate and culture of our building. There is
always a reason behind the behavior. Everyone needs to feel safe and have someone to
talk with. What’s really great is that everyone has ownership in helping kids feel safe,
welcome, and a part of the school family. (C. Theis, personal communication, November
24, 2021)
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Another strategy that a teacher presented was setting goals and creating an environment
where students and the educator create the expectations together. He stated, “We work to create a
classroom environment where the students and teachers come up with how we want to treat each
other, what we will do if we disagree, and then we hold each other accountable for it” (C. Theis,
personal communication, November 30, 2021). Through this process, both the students and
teachers agree with how the classroom will run. He continued by saying, “Teaching students to
set goals also impacts our climate and culture. If they have something to strive for, they work
harder. They support each other in achieving those goals, and that is something special to see”
(C. Theis, personal communication, November 30, 2021).
Summary
Restorative practices are used differently in each school, but the philosophy and
strategies are similar. Teachers and principals interviewed in this study all agreed that restorative
practices have been beneficial to their schools’ climate and culture. The researcher created a
resource for other educators to consider in their classrooms based on the information shared by
the participants in this study. The strategies in this resource are recognized as restorative
practices and include ideas shared by the participants.
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CHAPTER IV
ARTIFACT III
Purpose of the Study
The purpose of this study was to provide an understanding of what restorative practices
are with the framework of restorative justice, successful strategies utilized in middle school
settings, and the impact restorative justice can have on a school’s climate and culture. In
addition, the research gathered was used to create professional development workshops for
teachers, administrators, and school districts. As the researcher, I plan to use the materials
inspired by this research study for conference presentations, at school district in-service events,
and to initiate additional professional development interest in restorative practices.
The Restorative Practices Instructional Package
I have a passion for sharing the benefits of restorative practices in education. In order to
prepare participants for this workshop, it is essential that I set the stage by first explaining why
restorative practices are an important topic to consider, followed by an introduction and
definition of restorative practices.
The “why” and definition discussions are important in setting participant learning
expectations. The workshop content is guided by material from my literature review and from
information shared by the study’s interviewees. It covers mental health and behavioral concerns,
the impact of traditional punishment, the limited training on behavioral strategies, the school’s
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role in educating the whole child, and how restorative practices support social-emotional
learning.
After the introductory section is a discussion of strategies section. The first strategy is
classroom circles. When discussing classroom circles, participants learn about the purpose of this
practice and how they can facilitate it in their classrooms. As a part of this strategy, I have the
group role play by creating a circle in the middle of the room. We have a talking stick while I
facilitate. Finally, I ask them one of the questions from Handout 3: Questions for Building
Classroom Community. Participants go around the circle answering the question making sure
that everyone has an opportunity to participate. It is reiterated to the group that individuals may
not talk unless they have the talking stick. After everyone has had a chance to share, the group
debriefs on the activity.
The second strategy shared with participants is informal conversations. These can be the
conversations that teachers have with students every day. They happen in the moment. As the
presenter, I model “I” statements. For example, “Sara, I see that you’re having a hard time
paying attention. What can I do to help get you back on track?” Participants practice with a
partner using “I” statements. The informal conversations aim to address students when the
behaviors occur.
The third strategy shared with participants is establishing common language and norms.
In this part of the presentation, I ask participants to create a list of the common language used
within their school setting and identify any norms that are in place. The purpose of this activity is
to have participants think about the impact that vocabulary can have in their school setting.
Another purpose is to express that the language and norms that have been established in their
buildings should be shared among all staff, students, and parents.
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The fourth strategy is facilitated meetings/restorative conferences. This strategy helps to
determine what the next steps are after a significant behavioral concern has occurred. This
strategy encourages restoration and provides a forum for those negatively affected by the actions
in question. Participants learn about the timeline, who is involved, and the questions involved in
the process. Handout 1: Restorative Questions for Victim and Handout 2: Restorative Questions
for Offender are provided for participants to follow. The last thing we discuss is creating a plan
for all members involved in the meeting. After going over all the strategies with the participants,
we engage in a role-play scenario. Six volunteers play a role in the scenario. In this role play,
participants have the opportunity to practice using the questioning strategies and creating a plan
for the victim and offender moving forward. When this activity wraps up, we debrief on what
went well, how it made all of the parties feel, and what could be done differently next time.
The fifth and final strategy shared with participants is ideas from the classroom teachers
and principals that I interviewed as part of this research. The information shared by the
interviewees was closely aligned to restorative practices, and I felt that it needed to be shared
with others. Therefore, the following ideas are included: setting goals, social contracts, and
connection time. The last handout provided is Handout 4 which includes books to read on
restorative practices. This serves as an opportunity for participants to read more about restorative
practices and to create interest and desire to begin implementing restorative practices in their
schools.
I intend that this workshop along with its supporting materials will be shared with
teachers, administrators, and school districts. In addition, my goal is to present this information
at conferences and within school districts.
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Professional Development Slides
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Handout 1: Restorative Questions for Victim
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Handout 2: Restorative Questions for Offender
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Handout 3: Questions to Build the Classroom Community
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Handout 4: Books to Read
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CHAPTER V
CONCLUSION
Summary of the Study
The purpose of this study was to provide an understanding of what restorative practices
are within the framework of restorative justice, successful strategies utilized in middle school
settings, and the impact restorative justice can have on a school’s climate and culture. In
addition, the research gathered was used to create professional development workshops for
teachers, administrators, and school districts.
Research questions for this study focused on the perspectives of teachers and principals
who implement restorative practices in middle schools. The length of time each school has
implemented restorative practices differed from participant and school district. Each participant
provided a list of various RP strategies implemented in their schools and their perspectives on
the impact of using RP. A few participants discussed additional strategies used in their schools
and felt these strategies aligned well with restorative practices. All of the participants agreed that
RP has significantly impacted their school’s climate and culture.
Discussion of Findings
Research Question #1 – What are the successful strategies for implementing restorative
practices?
Results from this study identified a variety of strategies. These strategies include
classroom circles, facilitated meetings/restorative conferencing, informal conversations, and
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common language. In addition to the traditional RP strategies listed, participants provided
additional strategies that are not formally identified as restorative practices but are utilized in
their schools to enhance school climate and culture. The identified additional strategies were
connection time, setting goals, and creating an environment where the educator and students
create classroom expectations together.
Research Question #2 – What are teachers’ perspectives on the impact of restorative practices
on a school’s climate and culture?
All three teachers in this study agreed that restorative practices positively impact their
school’s climate and culture. For example, one teacher stated, “We feel like a unified school
between the staff and students. We can build relationships with our students that are built on
mutual respect and understanding. Students don’t look at us as the bad guys, but someone with
whom they trust and respect” (C. Theis, personal communication, November 30, 2021). Another
teacher-supported this statement by saying, “It’s been a great addition to our school because we
can talk about what’s happening instead of just punishing students. Students can learn about their
behaviors. That makes a difference in how we all treat each other” (C. Theis, personal
communication, October 26, 2021).
Research Question #3 – What are administrators’ perspectives on the impact of restorative
practices on a school’s climate and culture?
The principals agreed with the teachers in that they feel that restorative practices have
positively impacted their schools. One principal stated, “Our students and staff feel more
connected, it’s like there is a better understanding of each other, and I’ve dealt with a lot fewer
office referrals” (C. Theis, personal communication, November 24, 2021). Another said,
“There’s a greater understanding for each other. Students have developed empathy for one
60

another, and the staff now understand the ‘why’ behind some of the behaviors. We can see the
whole child through conversations, and finally, we can begin to teach students how to act instead
of just punishing them (C. Theis, personal communication, November 18, 2021). The third
principal echoed the others:
Imagine coming to school every day and feeling safe to make mistakes and take chances.
That’s what restorative practices have done in our building. We’ve created a safe place to
take chances because we use them as learning opportunities. Yes, students have to own
up to those mistakes, and they do, but it’s allowing us to help students develop empathy,
practice building relationship skills, and make amends. The words “I’m sorry” are tough
for some, but we’ve made it a priority to develop the whole child. (C. Theis, personal
communication, November 24, 2021)
It was evident through the responses that every participant agreed that utilizing
restorative practices has positively impacted their school’s climate and culture.
Recommendations
The goal of this study was to design a professional development workshop and packet of
informational reference materials that would help other school personnel address behavioral
concerns through the use of restorative justice practices. This information is valuable for an
introduction to RP and how to implement different strategies. If school districts are interested in
learning more about restorative practices, the packet from this workshop provides a list of
recommended books and readings.
In order to implement restorative practices successfully, school districts should train all
staff members on RP and its benefit to schools. It is also recommended that common language be
created to support RP. In addition, school leaders should consider designating staff members as
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facilitators for their schools and send those staff members to additional training for facilitation.
Finally, it is essential that school leaders work with staff to provide support and resources to
encourage the full implementation of restorative practices.
Recommendations for Future Research
This study showed that restorative practices have positively impacted the interviewed
school districts’ climate and culture. Three teachers and three principals identified the most
successful strategies and how they implement those strategies.
Recommendations for future research include:
1. Collect information on the students’ perspectives on the most successful strategies
and how they feel these strategies impact their schools’ climate and culture;
2. Interview parents on their perspectives on implementing restorative practices in their
child’s school district;
3. Survey all staff members in the school district to gauge the level of consensus on
using restorative practices in their schools; and
4. Collect and compare data on behavioral referrals from school districts that are just
beginning to implement restorative practices.
Conclusion
Traditional punishment strategies can cause more challenges in education. Karanxha et al.
(2019) describe how zero-tolerance policies direct school resources toward policing and push-out
instead of toward teaching and support (p. 198). One principal summarized the transition from
traditional punishment strategies to restorative practices by stating, “In-school suspension does
not work for any repeat offender. It takes away from the educational experience. It is much more
worthwhile to have students identify the root problem and consequences and teach them to move
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forward. It won’t be perfect, but you will make more progress and students will learn from their
mistakes” (C. Theis, personal communication, November 24, 2021).
The restorative practice approach is not a one-size-fits-all approach to meeting the
behavioral challenges and needs in school districts today. RP is one strategy that can be used to
enhance and support students, staff, administration, and parents. The role of the modern school is
to educate the whole child and to support the social-emotional and academic needs of all students
(Noddings, 2006). If schools create a climate and culture that is based on respect, responsibility,
and building and repairing relationships, students will continue to practice those attitudes and
skills into adulthood (Thorsborne et al., 2009). Educators have the privilege of shaping the future
generation, so it is crucial to place a focus on building a foundation of trust, respect, and
relationship in order to produce stable and responsible citizens.

63

APPENDICES

Appendix A
IRB Approval
Printed by: Carly Theis
Subject: UND IRB Approval Letter and Stamped Information Sheet

From: Michelle Bowles

Sent date: 2021-10-25 01:00:02
To: Jared Duane Schlenker
<jared.schlenker@und.edu>CC:
Carly Theis
<carly.theis@mayvillestate.edu
>
Division of Research & Economic
DevelopmentOffice of Research
Compliance & Ethic

Principal Investigator: Jared Duane Schlenker
Protocol Title: Restorative justice Practices in Middle School Settings in North Dakota
Protocol Number: IRB0003918
Protocol Review
Level: Exempt 2
Approval Date:
10/25/2021
Expiration Date:
10/24/2024

65

The application form and all included documentation for the above-referenced project have
been reviewed and approved viathe procedures of the University of North Dakota
Institutional Review Board.
Attached is your original informed consent statement that has been stamped with the UND IRB approval and
expirationdates. Please maintain this original on file. You must use this original, stamped consent form to
make copies for participants. No other consent form should be used, and no signatures should be obtained
from participants. Each participant must be given a copy of the informed consent statement to keep for their
records.

If you need to make changes to your research, you must submit an amendment to
the IRB for review and approval. Nochanges to approved research may take place
without prior IRB approval.
This project has been approved for 3 years, as permitted by UND IRB policies for exempt
research. You have approval forthis project through the above-listed expiration date. When
this research is completed, please submit a termination request tothe IRB.
Sincerely,
Michelle L. Bowles, M.P.A., CIP

she/her/hers
Director of Research
Assurance & Ethics
Office of Research
Compliance & Ethics
Division of Research &
Economic Development
University of North
Dakota

66

Appendix B
Interview Questions

Restorative Justice Practices in Middle School Settings in North Dakota
Interview Questions
1.

How long have you been teaching?

2.

How long has your school been using restorative practices?

3.

In what capacity is your school using restorative practices? (Ex, school-wide,
class by class, etc.)

4.

How comfortable are you implementing restorative practices in your role?

5.

What restorative practice strategies have you found to be the most successful to
implement in your classroom/school?

6.

Can you explain what impact you feel restorative practices have had on your
school’s climate and culture?

7.

Is there anything else that you would like to share regarding restorative practices
in a school setting?
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Appendix C
Study Information Sheet
UNIVERSITY OF NORTH DAKOTA
Institutional Review Board
Study Information Sheet

Title of Project:

Restorative Practices in Middle School Settings

Principal Investigator:

Jared Schlenker, (701) 777-3584, jared.schlenker@und.edu

Co-Investigator(s):

Carly Theis, carly.theis@ndus.edu

Advisor:

Jared Schlenker, (701) 777-3584, jared.schlenker@und.edu

Purpose of the Study:
The purpose of this research study is to identify restorative justice strategies and practices that
are currently being used in the middle school setting.
Procedures to be followed:
You will set aside a 1-hour time block after school contracted hour.
You will be asked to answer 7 questions in an interview format either via Zoom or in person.
Risks:
There are no risks in participating in this research beyond those experienced in everyday life.
Benefits:
• You may learn more about which strategies you use the most in the restorative justice
process. You may learn that restorative justice has an impact on your school’s climate
and culture. You may learn that there are additional strategies that you could use.
• The information that you share will help in the creation of a resource for future educators.
This information could help school districts across North Dakota to help meet the
challenging behavior and emotional needs of their students.
Duration:
It will take about 1 hour to complete the interview.
Statement of Confidentiality:
The interview questions do not ask for any information that would identify who the responses
belong to. Therefore, your responses are recorded anonymously. If this research is published, no
information that would identify you will be included since your name is in no way linked to your
responses.
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Right to Ask Questions:
The researchers conducting this study are Carly Theis and Jared Schlenker. You may ask any
questions you have now. If you later have questions, concerns, or complaints about the research
please contact Jared Schlenker at (701)777-3584.
If you have questions regarding your rights as a research subject, you may contact The
University of North Dakota Institutional Review Board at (701) 777-4279 or
UND.irb@UND.edu. You may contact the UND IRB with problems, complaints, or concerns
about the research. Please contact the UND IRB if you cannot reach research staff, or you wish
to talk with someone who is an informed individual who is independent of the research team.
General information about being a research subject can be found on the Institutional Review
Board website “Information for Research Participants” http://und.edu/research/resources/humansubjects/research-participants.html
Compensation:
You will not receive compensation for your participation.
Voluntary Participation:
You do not have to participate in this research. You can stop your participation at any time. You
may refuse to participate or choose to discontinue participation at any time without losing any
benefits to which you are otherwise entitled.
You do not have to answer any questions you do not want to answer.
You must be 18 years of age older to participate in this research study.
Completion and return of the participant in the interview imply that you have read the
information in this form and consent to participate in the research.
Please keep this form for your records or future reference.
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Appendix D
Coding and Themes
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Comment
Respondent
T1
Circles- sit around a circle to discuss a given topic
Connection Time- helps students see that an adult is on their
T1
side and supports them
Common Language- all staff use to keep the expectations the
T1
same
School-wide culture- connections and relationships are
T1
important
Restorative Meetings- more formal and sit down as a team to
T2
decide on a plan
Circles- used as check-in and out. Talking piece is used to
T2
speak
Circles- can be used as a meeting time to solve problems
T2
Facilitated Meetings- formal and requires team members
T2
T2
T2
T3
T3
T3
T3
P1
P1
P1
P2

Developing Empathy-students feel empathy towards others
when they hear others’ stories
Self-Reflection- accepting more acceptance for behaviors
Circles- Student led
Circles- Staff led
Common Language- reduces inconsistent expectations
Create Norms- students need to buy into the expectations
Circle Process- builds relationships with kids
Conferencing- used when issues arise, and students come
together
Responsibility- students take responsibility for their actions
Reflection- students have to reflect on their contributions to
the problem

Code
RJST
AST
RJST
CC
RJST
RJST
RJST
RJST
CC
CC
RJST
RJST
AST
AST
RJST
RJST
CC
CC

Themes or Categories
Circles- Strategies for Restorative Practices
Additional Strategies for Restorative Practices
Common Language Strategies for Restorative
Practices
Impact on climate and culture
Facilitating Meeting/Conferencing Strategies for
Restorative Practices
Circle-Strategies for Restorative Practices
Circle-Strategies for Restorative Practices
Facilitating Meeting/Conferencing Strategies for
Restorative Practices
Impact on climate and culture
Impact on climate and culture
Circle-Strategies for Restorative Practices
Circle-Strategies for Restorative Practices
Additional Strategies for Restorative Practices
Additional Strategies for Restorative Practices
Circle-Strategies for Restorative Practices
Facilitating Meeting/Conferencing Strategies for
Restorative Practices
Impact on climate and culture
Impact on climate and culture

P2
P2
P2
P3
P3
P3
P3

Circles- come together to discuss issues and build
relationships
Facilitated meetings- come together to discuss what happened
and make plans to move forward
Common Language- use the same language to help students
succeed
Circles- every morning in every class, includes a talking
piece
Conferencing- bring students together, come up with a
contract, create a plan
Book Study- strategies for teachers to use in the classroom
Connection Time- students connect with a staff member and
meet twice a month

AST- Additional Strategies for Restorative Practices
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RJST- Restorative Justice Strategies

CC- Climate and Culture

RJST
RJST
AST
RJST
RJST
AST
AST

Circle-Strategies for Restorative Practices
Facilitating Meeting/Conferencing Strategies for
Restorative Practices
Additional Strategies for Restorative Practices
Circles-Strategies for Restorative Practices
Facilitating Meeting/Conferencing Strategies for
Restorative Practices
Additional Strategies for Restorative Practices
Additional Strategies for Restorative Practices

Appendix E
Letter of Support

DEVILS LAKE PUBLIC SCHOOL DISTRICT #1
1601 College Drive North, Devils Lake, ND 58301
(701) 662-7640 (FAX) 662-7646

October 9, 2021

To whom it may concern:
This letter is in support of Carly Theis, and her research being conducted on
restorative practices. I support her conducting this research at Devils Lake Public
Schools.
Should you have any questions please do not hesitate to reach out to me at (701)
662-7640 or matt.bakke@dlschools.org.
Sincerely,

Matt Bakke
Superintendent
Devils Lake Public Schools
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